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Restructuring the Specialized University
A B I G A I L  D R O G E

abstract This essay exam ines the rela tion ship between aca demic and indus trial prac tices of spe cial i
za tion and sug gests ped a gog i cal paths for ward to fos ter greater inter dis ci plin ary engage ment in higher 
educationandtheworkplace.Afterconsideringthecommonstructuresofcurrentinterdisciplinaryini
tiativesinacademiaandhighlightingthechallengesoftenpresentedbyspecializationwhenamplified
in the cor po rate sphere, this essay imag ines a future uni ver sity of 2050 in which interdisciplinarity has 
become struc tur ally inte gral and trans for ma tive. The essay closes by pro pos ing con crete ped a gog i cal 
actionsthatcouldprovidesustainedopportunitiesforstudentstocultivateconnectionsbetweenfields,
both in col lege and in their sub se quent careers.

keywords higher edu ca tion, uni ver sity struc ture, ped a gogy, spe cial i za tion, interdisciplinarity, cor po rate 
cul ture, indus trial prac tice

This essay is moti vated by an opti mis tic con vic tion that the solu tions to our most 
press ing social prob lems begin with ped a gogy. To fos ter an envi ron ment con du
cive to the find ing of such solu tions, we must first exam ine the con tin uum between 
aca demic and cor po rate sys tems; I argue that alter ing the spe cial ized struc tures of 
our uni ver si ties could, in turn, cat a lyze ben e fi cial struc tural changes in the indus
tries and insti tu tions for which our col lege grad u ates work. Critiques of the neo lib
eral uni ver sity tend to be uni di rec tional; they bemoan, right fully so, an aca de mia 
cre ated in the cor po rate image. But there is lit tle rec og ni tion that the reverse is 
true as well: cor po ra tions are cre ated in aca de mia’s image, lead ing to an indus trial 
land scape char ac ter ized by poor com mu ni ca tion among spe cial ized fields, cou pled 
with super fi cial forms of interdisciplinarity that often fail to reach their highest 
poten tials.1 For two hun dred years, the mod ern research uni ver sity has embraced 
dis ci plin ar ity—the “last tech nol ogy of the Enlightenment”—as its “orga niz ing 
ethic,” and has sought, through this “intel lec tual archi tec ture,” to pro duce in its 
stu dents what Chad Wellmon describes as the “dis ci plin ary self,” the “sub ject of 
mod ern spe cial ized sci ence.”2 It should be unsur pris ing, then, that gen er a tions of 
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such stu dents have gone on to cre ate, man age, and sus tain insti tu tions that suc
cumb to what Gillian Tett diag noses as “the silo effect,” in which “peo ple [are] 
trapped inside their lit tle spe cial ist depart ments, social groups, teams, or pock ets 
of knowl edge,” and, con se quently, “do stu pid things.”3 Certainly, spe cial i za tion has 
pro duced tan gi ble and fun da men tal intel lec tual advance ments and social ben e fits; 
“we can not live with out silos in the mod ern world.”4 But the spe cial ized struc tures 
and mindsets ram pant across cor po rate, gov ern ment, and non profit insti tu tions 
can also cause cat a strophic harms, which for Tett range from finan cial cri ses to oil 
spills.5 Fractured uni ver si ties and a frac tured work force have been cocon sti tu tive 
for cen tu ries, reinforcing a feed back loop by which frag men ta tion becomes the 
uni fy ing prin ci ple of both aca de mia and indus try. Academics thus can not in good 
con sci ence lever age blan ket crit i cisms of cor po rate prac tices with out con sid er ing 
how our own ped a gog i cal prac tices might per pet u ate—or alter—them. In this 
essay, fol low ing the “three hori zons” frame work devel oped by Bill Sharpe,6 I first 
describe the pri mary chal lenges that I see in the cur rent spe cial ized land scape of 
higher edu ca tion. I then pres ent an imag ined uni ver sity of 2050, in which inter
dis ci plin ary efforts have become struc tur ally trans for ma tive, and I close with con
crete sug es tions for work ing toward this future.

The mod ern uni ver sity is char ac ter ized by a per sis tent mis match between the 
ethos of inter dis ci plin ary ini tia tives, which seek to cross bound aries between 
fields, and the dis ci plin ary struc tures in which they unfold, which seek to sep a rate 
knowl edge into dis crete and inde pen dently man aged units. As Car o line Levine 
makes clear, “Forms will often fail to impose their order when they run up against 
other forms that dis rupt their logic and frus trate their orga niz ing ends, pro duc
ing ale a tory and some times con tra dic tory effects.”7 In this way, we can trace a 
deeply ironic life cycle for many inter dis ci plin ary pro grams in which a new hybrid 
move ment—say, the dig i tal human i ties—takes shape through the pri mary units 
of the spe cial ized insti tu tion, itself becom ing a dis ci pline, which stu dents can major 
or minor in, belong to the depart ment of, and so forth. An alter na tive is that an 
inter dis ci plin ary pro gram floats adja cent to the uni ver sity’s dis ci plin ary struc ture 
and con sti tutes itself instead as an extradepartmental cam pus “cen ter.” Both out
comes are admi ra ble and undoubt edly achieve much, but it is cru cial to rec og nize 
that in nei ther case is the spe cial ized bureau cratic frame work of the uni ver sity—or 
the expe ri ences of the major ity of stu dents—altered in the slightest. In the for mer 
case, we have merely added a new silo, and in the lat ter, an optin over lay, superim
posed as an “extra” to dis ci plin ary prac tice, with which alreadymoti vated stu dents 
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and schol ars engage at will. Nelson MaldonadoTorres makes clear the dam age 
caused by such a sta tus quo; in the case of eth nic stud ies pro grams in the 1960s, for 
exam ple, “the lib eral uni ver sity sub sumed these pro grams into its logic . . .  and 
then, after defin ing them in such lim ited way, faulted them for alleg edly being too 
essentialistic and pro vin cial.”8 “What is missed” through these “containing mea
sures” is the “fun da men tal con tri bu tion of Ethnic Studies” as “not merely a prov
ince in the Enlightened or Corporate University,” but “rather, a decolonial force . . .  
that asks for and antic i pates another kind of intel lec tual space.”9 Ronjaunee Chat
terjee, Alicia Mireles Christoff, and Amy R. Wong reg is ter this con cern in their 
recent call for “undisciplining Vic to rian stud ies”; draw ing on the work of Christina 
Sharpe, they urge schol ars in the field to engage mean ing fully with crit i cal race 
and eth nic stud ies in a “rad i cally renovat[ing]” way, mov ing beyond “an addi tive or 
accu mu la tive model that would leave the bound aries of Vic to rian stud ies intact.”10

Attention to the cor po rate world shows us the con tin ued con se quences of an 
aca demic alle giance to dis ci plin ar ity. In their study of eth ics ini tia tives in Silicon 
Valley com pa nies, Jacob Metcalf, Emanuel Moss, and danah boyd find that

without addressing the under ly ing log ics to respon si bly struc ture an orga ni za tion to 
iden tify and guard against eth i cal fail ure, the mere implementation of eth i cal pro
ce dures may back fire. . . .  Moreover, if eth ics con tin ues to be seen as some thing to 
imple ment rather than some thing to design orga ni za tions around, “doing eth ics” may 
become a per for mance of pro ce dure rather than an enact ment of respon si ble val ues.11

Many inter dis ci plin ary ini tia tives within uni ver si ties, such as pro grams in data sci
ence, arti fi cial intel li gence, or the med i cal human i ties, for exam ple, are them selves 
often ori ented around eth i cal ques tions. It is thus par a mount that we under stand 
how a fail ure to make such pro grams inte gral to our own aca demic struc tures and 
trans for ma tive of our own log ics can rever ber ate in the cor po rate sphere. In the 
same way that cor po rate eth ics pro grams often remain super fi cial rather than sys
temic, so too do inter dis ci plin ary aca demic ini tia tives rou tinely fall prey to the 
grav i ta tional pull of the dis ci plin ary struc tures that they try to exceed, fortifying 
the cur rent sys tem rather than reforming it. As Metcalf, Moss, and boyd write, 
“build ing a solu tion in the same mold that was used to build the prob lem is itself a 
mode of fail ure.”12

College dis tri bu tion require ments and gen eral edu ca tion pro grams often 
suff er from a sim i lar irony.13 Here the dis so nance lies between the intent of such 
efforts—to ground stu dents in a broad base of knowl edge that can con tex tu al ize 
and sup ple ment their spe cial i za tions—and their pack ag ing, or what Gerald Graff 
describes as “an entity we love to roman ti cize—the course.”14 The stan dard prac tice 
of “con fig ur ing the cur ric u lum as a set of courses taught by solo instruc tors not in 
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com mu ni ca tion with one another”15 makes the expe ri ence of confronting a course 
cat a log akin to dump ing all  the pieces of a jig saw puz zle out on the table with out 
being  able to ref er ence the pic ture on the front of the box. Many latent and pow er ful 
con nec tions are lost as it becomes the bur den of indi vid ual stu dents and teach ers 
to off set an atom is tic sys tem that pro vi des lit tle means for stu dents to reflect on the 
through lines between clas ses, both within and across dis ci plines. The depth and 
per va sive ness of such loss becomes clear when we see how reve la tory, cel e brated, 
and unusual it is for advanced schol ars to make con nec tive claims between fields.16 
Consider, for instance, the com pel ling work of econ o mist Carl Benedikt Frey, who, in 
his awardwin ning com par i son of nineteenthcen tury Brit ish indus tri al ism to cur
rent con cerns around arti fi cial intel li gence and job secu rity, writes that “the main 
chal lenge this book faces” is “to con vince the reader that his tory is more than one 
damn fact after another,” so deep are the dis ci plin ary divi des.17 Could we imag ine 
an edu ca tional sys tem in which such insights—like the idea that his tory and eco
nom ics can be mutu ally illu mi nat ing—would be not only the prov ince of advanced 
research ers, but also part of the expected daily fab ric of stu dent expe ri ence?

The uni ver sity of 2050 must pro vide sustained, struc tural oppor tu ni ties for stu
dents to cul ti vate con nec tions across fields, both in their own courses of study and 
in their engage ments with oth ers. Conceptually, there is lit tle prob lem. “Discipli
narity was always inter dis ci plin ary,” Amanda Anderson and Joseph Valente write, 
and Wellmon makes clear that, from its nineteenthcen tury ori gins, the “dis ci
plin ary self ” is exem pli fied by (among other traits) “a com mit ment to col lab o ra
tion” and “an open ness to exchange.”18 To be dis ci plined is also to “par tic i pate in 
some thing that exceed[s] the indi vid ual,” and to be con stantly aware of one self as 
part of “a com mu nity of research ers . . .  con trib ut ing to a human knowl edge pro
ject brick by brick.”19 The key for us today lies in rec og niz ing the slip page between 
aca demic dis ci plines as con cep tual frame works—eas ily  able to synergize—and 
aca demic depart ments as the bureau cratic frame works that gov ern how stu dents 
access—and often can not access—those dis ci plines in prac tice. Any efforts to alter 
the extant sys tem, there fore, must be respon sive to the peren nial dis tance between 
bigpic ture inten tions of uni ver sity admin is tra tions and daytoday mate rial real i
ties of stu dents’ scho las tic lives, constrained as they are by the lim i ta tions of course 
sched ules, pre req ui sites, enroll ment pro cesses, and finan cial con cerns. First and 
fore most, we must think struc tur ally, con sid er ing new forms for inter dis ci plin ary 
engage ment that can aug ment our spe cial ized edu ca tional sys tem with con stant 
atten tion to stu dents’ expe ri ences across the eco nomic spec trum.
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The grad u at ing col lege class of 2050 must be well edu cated in two related and 
com ple men tary modes, which I will call col lab o ra tive interdisciplinarity and civic 
interdisciplinarity. By col lab o ra tive interdisciplinarity, I mean a con stant impulse 
toward dia logue with those from diff er ent edu ca tional back grounds, a gen u ine 
curi os ity in the work of oth ers cou pled with a knack for ask ing cogent and insight
ful ques tions, and the abil ity to com mu ni cate one’s own work openly, effec tively, 
and with out defen sive ness to non spe cial ists. This vision is not unusual; nor is it at 
odds with com mit ments to dis ci plin ar ity. Jon a than Kramnick, for exam ple, puts it 
this way: “The best way to be inter dis ci plin ary is to inhabit one’s dis ci pline fully.”20 
Such existing rela tion ships between spe cial ized schol ars and prac ti tion ers across 
fields are already highly pro duc tive and gen er a tive, yet in the cur rent aca demic 
eco sys tem these exchanges are often reserved for those who have already achieved 
a level of pres tige or senior ity. Interdisciplinarity in this sense is what one can do 
only after hav ing mas tered a dis ci pline; indeed, some of the most elite spaces of 
the uni ver sity are those cen ters ded i cated to inter dis ci plin ary col lab o ra tion among 
advanced schol ars who have either received per sonal invi ta tions or under gone 
rig or ously com pet i tive appli ca tion pro cesses to be there. With bar ri ers to entry 
high, the result is that many often encoun ter such oppor tu ni ties only later in their 
careers, or not at all . In order to real ize the full poten tial of col lab o ra tive interdisci
plinarity, it would behoove us to incor po rate oppor tu ni ties for such work through
out all  stages of a stu dent’s edu ca tional tra jec tory, from freshman to senior year.

Nevertheless, it is impor tant that col lab o ra tive interdisciplinarity not stand alone 
as the solu tion to insti tu tional siloing. Surely it is good for spe cial ists to speak to and 
work with each other more often, and much could be attained by doing so. But rely
ing only on col lab o ra tion pre serves—indeed, is pred i cated upon—both the the o ret i
cal and the mate rial dis tances between fields and thus runs the risk of eas ily relaps ing 
into seg men ta tion, espe cially because, as we have established, spaces for col lab o ra
tion often do not struc tur ally alter a spe cial ized edu ca tional sys tem. The cor po rate 
world, which many of our stu dents soon join, magnifies the chal lenges effected by 
this logic. Consider com puter sci en tist Emma Pierson’s warn ing that it is “insuf 
cient” to “allow com puter sci en tists to do what we’re best at—writ ing code—and 
have other peo ple reg u late our prod ucts”; rather, cod ers them selves must “be  able to 
act eth i cally even when no one’s looking over their shoul ders.”21 To extend Metcalf, 
Moss, and boyd’s argu ment as well, we might con sider the diff er ences between a cor
po rate model in which a sin gle Silicon Valley eth i cist attempts to col lab o rate with 
col leagues across diff er ent teams and depart ments (extremely chal leng ing and often 
unsuc cess ful), and a model in which every employee has received an under grad u ate 
edu ca tion that included robust atten tion to tech eth ics.

To this end, the uni ver sity must also cul ti vate what I call civic interdisciplinar-
ity. This is the ground ing, reflex ive, con tex tual knowl edge that would allow stu
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dents to apply their spe cial ized exper tise in the work place in a way that is socially 
and eth i cally con scious. Students flu ent in civic interdisciplinarity could make 
deci sions while bring ing to bear knowl edge from a range of fields. They could also 
under stand their own actions, and the pos si ble con se quences of these actions, as 
tak ing part in larger tem po ral and spa tial frame works of social rela tion ships. The 
poten tial impact of this kind of civic interdisciplinarity becomes clear if we con
sider the fol low ing sce nar ios. Imagine how the tech nol ogy indus try might change 
if every soft ware devel oper had a strong knowl edge of the socio eco nomic con se
quences of the Industrial Revolution and could think through the pos si ble social 
impacts of new tech nol o gies with ref er ence to his tor i cal and ongo ing inequalities. 
Imagine how the energy and manufactur ing indus tries might change if every CEO 
were con ver sant in the envi ron men tal human i ties. And imag ine how the bank ing 
indus try—and indeed finan cial law itself—might change if every loan of cer, tax 
attor ney, and eco nomic policymaker had a robust under stand ing of the his tory of 
the racial wealth gap.22 These should not be out land ish exam ples; they are ped a
gog i cally achiev able, or at least attempt  able, in our col lege class rooms. While there 
cer tainly are existing mem bers of the work force who would fit these descrip tions 
already, they are few and far between—those who took the ini tia tive to seek out 
intel lec tual con nec tions lying latent in spe cial ized edu ca tional sys tems. The key is 
to make such work ers the rule rather than the excep tion.

To real ize a uni ver sity that grad u ates stu dents more adept at both civic and col lab o
ra tive interdisciplinarity, I pro pose two imme di ate actions. These changes will only 
be fully effec tive if made struc tur ally through out the uni ver sity on the admin is
tra tive level, yet indi vid ual stu dents, fac ulty, and depart ments can still do much to 
pilot ini tia tives that, in time, can fos ter a ground swell of altered cul tural expec ta
tions in the acad emy. Indeed, many of the most prom is ing grass roots move ments 
have been moti vated by stu dents them selves. Rethinking Economics, “an inter na
tional net work of stu dents, aca dem ics and pro fes sion als build ing a bet ter eco nom
ics in soci ety and the class room,” is a prime exam ple; in the wake of the 2008 finan
cial cri sis, stu dents have increas ingly come together to advo cate for an “eco nom ics 
edu ca tion that is plu ral ist, real is tic, diverse, and decolonised,” wel com ing insights 
and meth ods from across fields and com mu ni ties.23 Such move ments and per spec
tives con tinue a long lin e age of stu dent efforts to address the effects of siloing. In 
my own research, for exam ple, I study the ways that stu dents on the cusp of the 
spe cial i za tion boom at a late nineteenthcen tury sci ence col lege formed extra cur
ric u lar com mu ni ties in order to coun ter act the dis jointed nature of aca demic life.24
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The first solu tion is to require what is cur rently optional. Such a step would 
trans form existing inter dis ci plin ary work on campuses, rang ing from courses to 
extra cur ric u lar pro jects, from work that hap pens on an optin basis to a sys temic 
and trans for ma tive part of every stu dent’s edu ca tion. Pierson, for exam ple, in her 
call for “broader train ing for com puter sci ence stu dents” and “a more socially 
focused cur ric u lum” points out that many under grad u ate pro grams “do not 
require stu dents to take a course on eth i cal and social issues in com puter sci ence 
(although some offer optional courses).”25 Changing depart men tal cul ture, across 
majors, to one of man dated engage ment with other dis ci plines, and mod el ing for 
stu dents how other spe cial i za tions are inte grally connected to their own, would 
go far toward a goal of civic interdisciplinarity. Though there are cer tainly times 
when cur ric u lar require ments do not pro duce their desired results, imag ine the 
poten tial impact if, in order to grad u ate, every col lege stu dent had to par tic i pate 
in at least one of the col lab o ra tive crossdis ci plin ary pro jects that already abound 
on campuses. Such pro jects usu ally occur in extradepartmental spaces, such as 
human i ties cen ters or extra cur ric u lar clubs, and, as such, they can be hard for stu
dents to encoun ter in the daily rhythms of coursework and to inte grate with their 
majors. For the lucky stu dents who do find their way, how ever, par tic i pa tion can 
be trans for ma tive, pro vid ing a venue out side of a class set ting in which to apply 
exper tise from their own fields, while engag ing with the ideas of oth ers.26 Mak
ing these pro jects more inte gral and cen tral to the under grad u ate expe ri ence by 
requir ing stu dent par tic i pa tion in such an envi ron ment for course credit would 
be highly mean ing ful, espe cially for human i ties stu dents who often do not oth
er wise have expo sure to sustained col lab o ra tive work.27 Interdisciplinary spaces 
could also become selfreflec tive sites for imag in ing new inter dis ci plin ary struc
tures and prac tices.

The sec ond solu tion is to teach dis ci plin ary and insti tu tional his tory. It should 
not be pos si ble for stu dents to leave an insti tu tion with out a firm under stand ing 
of why their edu ca tion was struc tured in the way that it was. (I would haz ard a 
guess that cur rently the vast major ity of col lege stu dents grad u ate with out such 
an aware ness.) All firstyear stu dents should be required to study both the his
tory of the col lege as a con cept and the his tory of their own col lege as a par tic u lar 
insti tu tion situated in a local envi ron ment.28 Further, each major should require 
an intro duc tory course that both out lines the his tory of the dis ci pline’s meth ods 
and the o ries (such courses often already exist) and (what is less com mon) focuses 
atten tion on the insti tu tional, depart men tal, and cur ric u lar struc tures and mate
rial con di tions that have governed the way stu dents have accessed and par tic i pated 
in that dis ci pline, both at large and in the spe cific con text of that col lege.29 Courses 
could also help stu dents to con cep tu al ize the lin e ages of inter dis ci plin ary spaces 
as well; crit i cally map ping the links that Jess Wil ton traces between “the col lec tive 

D
ow

nloaded from
 http://dup.silverchair.com

/critical-tim
es/article-pdf/5/1/139/1589322/139droge.pdf by guest on 10 April 2024



C R IT IC A L T I M E S 5:1 |  A P R I L 2022 |  146

spaces of the mod ern ist design work shop and lit er ary salon” and the “insti tu tional 
mod ern ism” of cam pus “maker spaces,” for exam ple, could bring to light the “trans
for ma tive poten tial” of such spaces and pro vide needed oppor tu ni ties for his tor i
cally aware stu dents “to ask how and why we make.”30

The com bined ben e fits of such a cur ric u lum, if sys tem i cally implemented, 
would be immense. From the start of their col lege expe ri ence, stu dents could, in 
the words of Heather Steffen, “take a step towards view ing the uni ver sity as an 
insti tu tion built up by a series of choices made by peo ple in par tic u lar his tor i cal, 
polit i cal, eco nomic, and cul tural con texts”31—choices to which stu dents them
selves can con trib ute, rather than see ing aca de mia as a hap haz ard map for which 
they lack the key. Cultivating such a metaaware ness about the received struc tures 
of their own edu ca tions would not only make stu dents bet ter  able to nav i gate a 
com plex intel lec tual eco sys tem but also make them bet ter equipped to effect struc
tural change both within their own col le ges and in the future orga ni za tions for 
which they work. As Steffen writes, “Under grad u ate research in crit i cal uni ver sity 
stud ies pro vokes stu dents’ civic imag i na tion.”32 Asking stu dents knowl edge able in 
such his tory about the future pos si bil i ties that they see for col lege edu ca tion, and 
partnering with them to do jus tice to their pro pos als, is the best way for ward. Only 
then can the pro ject of insti tu tional revi tal i za tion, par tic u larly in the wake of the 
COVID19 pan demic, be truly respon sive to the intel lec tual com mu ni ties we build. 
Let us hope that, when they read our chap ter in their insti tu tional his to ries, the 
class of 2050 will find our efforts wor thy of them.
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Notes
1. I write this piece from an American context, and my claims pertain mainly to higher 

education in the United States. For a fascinating discussion of related questions in a 
Chilean context, see Thayer, “Nonmodern Crisis.” Of particular interest is Thayer’s 
evaluation of “the universality of the university”—the extent to which the university is, or 
is not, “the origin and source of modern society” (“Nonmodern Crisis,” 63).

2. Wellmon, Organizing Enlightenment, 7, 6, 7, 9, 237.
3. Tett, Silo Effect, 6, 21.
4. Tett, Silo Effect, 227.
5. Tett, Silo Effect, 20–23.
6. The three horizons framework was the organizing principle for the “Global Higher 

Education in 2050” conference at the University of California, Santa Barbara, in March 
2020, at which this article originated. Materials from “H3Uni: Towards a University for the 
Third Horizon” were central to our work throughout.

7. Levine, Forms, 7.
8. MaldonadoTorres, “Decolonial Turn,” 4.
9. MaldonadoTorres, “Decolonial Turn,” 4.
10. Chatterjee, Christoff, and Wong, “Introduction,” 371.
11. Metcalf, Moss, and boyd, “Owning Ethics,” 468.
12. Metcalf, Moss, and boyd, “Owning Ethics,” 466.
13. I am grateful to Alanna Bartolini for many generative conversations about general 

education.
14. Graff, Professing Literature, ix.
15. Graff, Professing Literature, ix.
16. The National Science Foundation, for example, places a strong emphasis and prestige on 

“convergence research,” which approaches “complex problems focusing on societal needs” 
through “deep integration across disciplines” (National Science Foundation, “Convergence 
Research at NSF”). I am grateful to Andrea Stith for bringing this to my attention.

17. Frey, Technology Trap, 23.
18. Anderson and Valente, “Introduction,” 4; Wellmon, Organizing Enlightenment, 244.
19. Wellmon, Organizing Enlightenment, 251, 244.
20. Kramnick, “Interdisciplinary Fallacy,” 67.
21. Pierson, “Hey, Computer Scientists!”
22. As described, for example, in Baradaran, The Color of Money.
23. Rethinking Economics, “About Us.” The group has a special interest in curricular reform 

and has created its own textbook: Fischer et al., Rethinking Economics: An Introduction to 
Pluralist Economics. Deeply inspiring as well are the efforts of Arts and Humanities in 
the 21st Century Workplace, directed by Christine Henseler of Union College, which 
emphasizes the perspectives of the millennial generation (www .ah21cw .com). See 
also Reflection Point (previously Books@Work), directed by Ann Kowal Smith, which 
encourages employees to engage and communicate with each other through literature 
(www .reflectionpoint .org).

24. See Droge, “Reading George Eliot.”
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25. Pierson, “Hey, Computer Scientists!”
26. I witnessed this firsthand through my work for the Mellonfunded digital and public 

humanities project, WhatEvery1Says: The Humanities in Public Discourse. This was a 
multiyear and multiinstitutional project, including California State University, Northridge, 
and the University of Miami. WE1S afforded students the opportunity to work across fields 
in a highly collaborative environment; at any given time, about thirty to forty researchers 
were participating from all levels of the academy, from undergraduates to senior faculty. I 
saw this experience have tangible, beneficial impacts on the undergraduates with whom I 
worked.

27. Such efforts, however, would have to take care not to remove paid opportunities 
for student work. They would also need to adjust existing requirements so as not to 
overburden students. Grant structures for such projects could place emphasis on roles for 
undergraduate participation.

28. Such efforts are increasing, especially in response to recognizing the role of slavery in 
higher education institutions. The AntiRacist Pedagogy group in the Emory University 
Department of English, for example, has been a helpful interlocutor in thinking through 
these questions.

29. Interestingly, Wellmon demonstrates that such an understanding was always central to 
the conceptualization of disciplines: “a discipline was most basically the history of how 
a discipline had related to itself over time” (Organizing Enlightenment, 249). However, 
students often lack this historical metaawareness today.

30. Wilton, “New Modernism,” para. 1, 21–25.
31. Steffen, “Inventing Our University,” 21.
32. Steffen, “Inventing Our University,” 23. Steffen also notes that “a oneterm course does not 

afford time for extended analyses and the development of informed strategies to reclaim 
the university. But in collaborative research projects, we can find the intellectual space, 
resources, and dedicated time to move from questioning to analysis, critique, and collective 
action” (22). Combining curricular structures with more flexible and sustained research 
projects at scale could thus be the way forward. Imagine, for example, how the university 
would change if every student undertook collaborative critical university research in the 
way that Steffen describes and was then given opportunities “to connect . . .  research and 
writing to collective action” in response to problems facing the campus community (23–25).
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